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ABSTRACT

DEVELOPMENT OF A FAMILY LITERACY PROGRAM
TO IMPROVE ENGLISH READING AND LANGUAGE ACQUISITION
OF LIMITED ENGLISH SPEAKING PARENTS AND CHILDREN
by
Terri Lee Ritter
July, 1998
A family literacy program to assist Hispanic parents and children
in improving English reading and language acquisition skills was
developed. Limited English speaking families in Quincy, Washington
were served by a variety of lessons, developed in response to need. The
(

results showed a desire by families to continue with the project, as well
as an higher achievement in score on the reading and language sub-tests
of the Metropolitan Achievement Test by students having a seventy
percent program attendance rate in comparison with limited English
speaking students of non-participating families. Program modifications
for the following school year were discussed.
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CHAPTER I
NATURE OF THE PROBLEM
Introduction
Quincy, Washington, is a small rural community in Eastern
Washington with an approximate population of 3000. Due to the
agricultural economic base of the area, Quincy has a large population of
Mexican immigrants, largely coming from the Mexican state of
Michoacan in Central Mexico. These people have come to Quincy in seek
of employment in the fields as well as in agricultural industries, such as
vegetable processing plants. Although many of these Mexican families
are migratory and therefore receive additional educational services
through the Title I, Migrant Educational Services program of the
Elementary and Secondary Schools Act, there are many Spanish speaking
students who do not receive these services, but are still in great need of
additional assistance in reading and language arts.

Background of Study
The researcher was the Transitional Bilingual Program Specialist at
Mountain View School in Quincy. The school was a primary building
serving kindergarten through second grade. As of May 1, 1998
approximately 70 percent of the 4 79 students enrolled at Mountain View
were of Hispanic ethnicity. Of these students, 244 were identified as
Limited English Speaking according to the criteria established by
1
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Washington State (the students are classified as LAS [Language
Assessment Scale] 1, 2, or 3).
The students served by the Transitional Bilingual Program are
at-risk of failure in school. Their English reading and language scores on
the Metropolitan Achievement Test are below the 35th percentile in both
areas. As these students progress through the school system, they
continue to experience failure in all academic areas. Many parents
expressed a deep concern for their child's success in school. They
indicated their desire to help their children with their school work, but
felt unable to due to their own limited English skills, as well as their own
low skills in reading, in English or Spanish. In addition, many parents
expressed a desire to learn English and advance in their own education,
but were unaware of the opportunities available to them, and felt they
were unable to attend evening classes due to the high cost of child care.
Purpose
The purpose of this project was to enhance the reading and
language development skills in English for Spanish speaking families by
using an intergenerational approach to learning. This project was
available to students, who have been identified as limited English
speaking using the criteria established by Washington State's Transitional
Bilingual Program, and their families in Quincy, Washington.
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Definition of Terms
The Transitional Bilingual Program (TBLl: a source of funding
granted by Washington State to provide educational assistance to
limited English speakers. The objective of this program is for students to
obtain English language fluency and skills that will enable them to
function in a mainstream English classroom.
The Language Assessment Scale (Oral) /LAS):

a standardized test

published by CTB/McGraw-Hill. This test measures students' abilities in
the following areas: minimal sound pairs, vocabulary picture
identification, phonemes, comprehension, and ability to retell a story.
The raw score is converted into a total score, which, in turn, correlates
with a numerical classification (1 through S) that indicates a level of
English language proficiency: LAS 1 and LAS 2 indicate Non-English
Speaker, LAS 3 indicates Limited English Speaker, and LAS 4 and 5
indicate fluent (proficient) English Speaker.
Family Literacy Program: "Simultaneous and connected education
for adults and children which focuses on educational and
family issues" (Mulhern, 1997).

(

CHAPTER II
REVIEW OF LITERATURE
INTRODUCTION

In order to determine the feasibility and effectiveness of Family
Literacy programs, many pieces of research were reviewed. In the
following review of literature the topics explored are: Hispanic parent
and school staff relationships, the impact of family involvement on
school success, the effects of socioeconomic and minority status on
success in reading, promoting literacy experiences with young children,
and the success of family literacy programs.

Hispanic Parents and English Speaking School Staff Relationships

Many school administrators and teachers have expressed
frustration in developing relationships with the parents of
Mexican-American students in their schools. The reasons for this are
many and varied, as indicated by the variety of sources that address this
very evident problem.
Mexican-American parents have a different cultural expectation of
the schools than parents of mainstream English speaking children.
Chavkin and Gonzalez stated "the reasons for limited involvement
include beliefs that the roles of home and school are sharply delineated"
(1995, 1). This difference in roles occurs in the assumed responsibilities
that Mexican-Americans have about parents and teachers.
4
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"Mexican-Americans," she stated, "see their role as being responsible for
providing basic needs as well as instilling respect and proper behavior"
(Chavkin & Gonzalez, 1995, 1). She continues by saying that
Mexican-American parents feel the "school's role is instilling knowledge"
(Chavkln & Gonzalez, 1995, 1). Many see the teacher as an expert of the
profession and feel that they should not interfere with their instructional
duties.
Furthermore, Mexican-American parents feel that the school
should not interfere with their disciplinary role of raising their
children. As a result of this cultural difference, many Mexican-American
parents choose not to involve themselves with the educational program
of their children.
Chavkin & Gonzalez also proposed many other barriers that
Mexican-American parents feel toward the schools. These may include
"a negative view of the school system, past negative experiences with
education, and language barriers" (1995, 1). Furthermore, because of a
lack of bilingual staff in schools, many parents feel they are "powerless
when they are attempting to resolve problems or advocate for their
children" (1995, 1).
In his review of three Mexicano students in the city of Chicago,
Juan Guerra also proposed a variety of reasons for parent's lack of
involvement in their child's education. Guerra stated that "as much as
Mexicano parents want to improve their children's chances for an
advanced education, they face a number of problems that many feel are
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beyond their control" (1996, 45). Among the challenges that Guerra
presented are the high drop out rate among Latino students ( 43.5
percent, the highest among any ethnic group in Chicago) as well as the
fact that Latinos traditionally have less schooling than other ethnic
groups in Chicago.
Guerra also reported on the specific problems that one student
faced in school concerning parental involvement. Guerra reflected
that "because Rosa's father never went to school and her mother had
attained only a fourth grade education in Mexico, neither one of them
felt able to provide more than the most basic assistance with their
homework" (1996, 46).
The use of interpreters and translators in the school setting can
help in establishing relationships with non-English speaking parents.
However, according the guidelines for translators and interpreters, "the
main function of an interpreter and a translator is to make it possible
for all participants to communicate with one another despite language
and cultural differences" (Medina, 1982, 34). However, it is imperative
for non-English speaking parents to have direct contact with English
speaking teachers and administrators.
Although these authors provided a variety of reasons for the lack
of parental education by Mexican-American parents, Guerra strongly
pointed out that this is not due to a lack of desire or caring. He stated
"many of them (Mexicanos) also do so (settle in the United States)
because they want to provide their children with a chance for an
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advanced education, which they hope will open doors of opportunity for
them" (1996, 40-41).

Impact of Family Involvement on School Success

Research was overwhelmingly positive about effects parental
involvement have played in promoting student success. Statistics
suggested that student achievement and success increased, incidents of
poor behavior decreased, and partnerships that included parents and
school staff "help all youngsters succeed in school and in later life"
(Epstein, 1995, 701).
In a research study conducted by Moncrieff Cochran and
\

Christiann Dean where 160 families received training in the
empowerment process, which involved support in the form of home
visitors, parent/school liaisons, and organization of neighborhood social
networks over a period of three years, they concluded that "children in
the program families were doing better in first grade than children from
similar backgrounds" (1991, 263). He hypothesized that "an
empowerment process can substantially enhance the part local
communities play in the growth of healthy human beings. Schools are
key institutions in local communities and thus are in a special position
to enhance or retard the empowerment process" (1991, 261).
Furthermore, parents embody the child's home culture.
Thornberg stated that "learning is seen as a culturally organized human
activity and involves a complex process of the multiple
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acquisition of language, cognition, and culture" (1993, 325). By
providing students with access to their home culture in times of
learning, their learning will increase. Thornberg also stated that
"children's knowledge develops as a result of both natural and cultural
processes, that the ways in which children are encouraged lo think about
knowledge varies by social context, and that insights into how culture
influences communication and thought would prove invaluable to
teachers" (1993, 324). Because learning is a cultural process, the
involvement of family (the group of people who understand the child's
culture most) is imperative.
In addition, parents can provide many valuable contributions to
learning. In a presentation given at the Annual Washington Bilingual
Educators Conference, Dr. Margaret Mulhern stated that "families, even
poor and linguistically different families, have a wealth of knowledge.
They already possess many valuable educational tools that can make
students successful" (1997). For example, Dr. Mulhern stated that
non-English speaking parents can read to their children in the home
language to promote early literacy skills. Also, parents should be
conversing with their children to build an extensive vocabulary. She
concluded that these activities are such that any parent, poor,
undereducated, or non-English speaking, can do, but they need to be
made aware of the importance of these activities.
In a case study of three Puerto Rican children, Dinah Volk ( 1994)
(

indicated that mothers, though they had low levels of income and
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education, positively contributed to their child's language development.
Through recording utterances made by mothers to their kindergarten
children, Yolk indicated that "fifty-three percent of the 3588 utterances
fell into three types of learning interactions .... instructional, informal
(with) instructional elements, and informal (with) learning
opportunities" (1994, 6). Yolk concluded that over half of the
utterances made by these mothers were instructional in nature, thus
helping "children develop and extend their knowledge and skills" ( 1994,
12). Yolk expressed the need to more research in this area to indicate
the effect this type of parental involvement has on child's success.
Elizabeth Quintero and Ana Huerta-Macias also supported this
thought in their description of Project FIEL (Family Initiative for English
Literacy). They stated that "a cooperative, relevant learning
environment is thus created within each family team of parents and
children as they draw on each other's talents and abilities and help each
other throughout the lesson" (1990, 307).
Epstein also supported the idea of parental involvement in the
schools. She felt that parental involvement was a desire of both parents
and children. She stated "just about all students at all
levels--elementary, middle, and high school--want their families to be
more knowledgeable partners about schooling and are willing to take
active roles in assisting communications between home and school"
( 1995, 703). Also, she displayed her disagreement with the notion that
parents do not care about the child's education when she stated "just
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about all families care about their children, want them to succeed, and
are eager to obtain better information from schools and communities so
as to remain good partners in their children's education" (Epstein, 1995,
703).

Hispanic students also have the potential to succeed more in
school as a result of family involvement due to a cultural difference in
the concept of family. Griggs and Dunn outlined many different
learning models typical of Hispanic students in their report
"Hispanic-American Students and Leaming Style" (1996) They stated
that "one characteristic that is of paramount importance in most
Hispanic cultures is family commitment, which involves loyalty, a strong
support system, a belief that a child's behavior reflects on the honor of
the family, a hierarchical order among siblings, and a duty to care for
family members" (1996, 2). Because of this strong family identification,
Hispanic students will be more successful working within family and
family-like groups (1996, 3).
Ochoa and Mardirosian (1996) also determined that parental
involvement in children's education helped promote success. The two
researchers designed a parent training program with the goal of
involving low-income parents in the educational lives of their children.
The Parent Institute for Quality Education (PIQE) trained parents in the
following areas: self-esteem, motivation, discipline, parents' rights, drugs
and abuse, and career and college. The authors indicated that "for every
one hundred families who attend(ed) the first training session of a PIQE

11
parent program, 70 percent complete the entire series ... " (1996, 1).
The researchers indicated that student's with parents participating
in the PIQE program experienced a increase in grades in reading and
homework when compared with students with non-participating
parents. Ochoa and Mardirosian indicated that although the students
that did not have parental participation in the PIQE program had higher
scores in reading and homework initially, the students of PIQE
participating parents had significant increases in grades after the
training sessions were complete (See Tables 1 and 2).
As indicated by tables one and two, the researchers concluded that
parental involvement was a key factor for student success.
Table 1
Means and Standard Deviation for Report Card Reading Grade for
Participants and NonParticipants at Four Grading Periods*
Grading Periods
Participants

NonParticipants

2/88 6/88 2/89 6/89
X

2.50

2.03

1.71

1.39

sd

0.50 0.89

0.51

0.54

X

1.49

1.75

2.33

2.65

sd

0.36

0.82

0.47

0.48

* The lower the mean the higher the grades
(Ochoa and Mardirosian, 1996)

(

12
Table 2
Means and Standard Deviations for Report Card Homework Grades for
Participants and NonParticipants at Four Grading Periods*
Grading Period
Participants

NonParticipants

2/88 6/88 2/89 6/89
X

1.97

1.98

1.96

1.32

sd

1.15

0.08

0.47

0.47

X

2.00

2.00

2.62

1.97

sd

0.81

0.82

1.72

0.83

*The lower the mean the higher the grades
(Ochoa and Mardirosian, 1996)

Effect of Socioeconomic and Minority Status on School Success

Research concerning the reading scores in English of children who
are minorities or live in poverty were very discouraging. Many research
studies have been conducted indicating the discrepancies that
low-income and culturally different children have with their more
affluent or middle class and mainstream English speaking counterparts
concerning success in reading.
Although many consider socioeconomic status (SES) strictly as the
financial situation of the family, there are many other factors that play
into socioeconomic status. Karl R. White (1979) indicated that the
following list need to be considered when determining the SES of a
student: income of family, education of parents, occupation of head of

13
house, home atmosphere, dwelling value, school resources, family
mobility, and number of siblings (13-14). This list indicated that many
children not frequently considered as living in a low socioeconomic
situation may indeed be living in a low SES condition.
In 1994, the National Center for Family Llteracy, in conjunction
with the Toyota Families for Learning Program, conducted a study that
!s

$,

indicated the literacy skills of a group of low-income families before and
after participation in a family literacy program. Many strong
statements were made concerning the future of children who came from
low-income families. For example, the researcher stated that "children
whose parents lack a high school diploma are more than twice as likely

•

to live in poverty than are children whose parents are high school
graduates" (National Center for Family Literacy, 1994, 7). It was
concluded that a contributing factor to the families' economic situation
was the undereducation, and therefore poor employability, of the
parents.
This study also provided a graph indicating the literacy rates of
individuals whose parents had varying levels of education. The graph
indicated that as adults, children of parents with lower levels of
education scored lower on literacy tests .

•
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Table 3
Effect of Parent's Educational Level on Next Generation
C

I•

h 300
i
I 290

Literacy Score

I

d

• 280
s

270

L 260
I

t 250
e

r 240
a
C

230

y

220

s
C

210

o 200

r

e

No H.S.

Some H.S.

H.S. Grad College Grad

(National Center for Family Literacy, 1994, 5)
The study also indicated that children whose parents are
undereducated are at-risk of dropping out of school, not being
employable as adults, and continuing the cycle of inadequate education
and poverty (National Center for Family Literacy, 1994, 7). The
researcher also stated that "the high illiteracy among low income
parents leaves them without the skills to help their child in school"
(National Center for Family Literacy, 1994, 8).
The statements made by the researchers in the Toyota Families for
Learning Program research have been corroborated by many other
researchers. Purcell-Gates stated that "as a group, children from
low-income homes tend to achieve less well in acquisition and
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development of literacy abilities than do their economically advantaged
peers" (1993, 671). She indicated that the reason for this poor
achievement was that "low-income families embody fewer opportunities
for literacy learning than do middle and upper-class families" (1993,
· 671).
Nickse, Speicher, and Buchek were also in agreement with these
claims. As an indicator of the need of a family literacy program study,
they stated "millions of parents with poor reading skills cannot engage
in this (reading aloud) effort because of their own reading deficiencies"
( 1988, 635).
In 1996, John W. Alspaugh studied the longitudinal effects of
socioeconomic status on school achievement. He hypothesized that
students from low socioeconomic status homes would demonstrate lower
achievement in reading and mathematics, as well as a higher incidence
of behavior referrals, in comparison to children from higher income
families.
Alspaugh gathered data from twenty elementary schools in an
midwest urban school district. Interpretation of this data indicated that
students from a lower socioeconomic status home scored lower in both
areas, reading and mathematics, as well as having a higher incidence of
suspension than children with a high socioeconomic status (See Tables 4,
5, and 6).
Alspaugh concluded that the differences in average achievement
between students in high and low socioeconomic status indicated that
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"out-of-school environment and experiences of students" (1996, 12) had
an effect on student achievement over a period of time.
Table 4
Longitudinal Reading Achievement Scores

350

.High SES

M 340

•

M 330

IIJLow SES

A

T 320

District Average

· · · · · ~

R 310
e 300
a
d 290
i 280

~

270
260--t----,--~--~-~-~
1990 1991 1992 1993 1994
Year

(Adapted from Alspaugh, 1996, 3)
Table 5
Longitudinal Mathematics Achievement Scores

350
M 340
M 330
A

T 320
310
s 300
C 290
o 280
r 270
e 260 ;----,---,-----,---,---1990 1991 1992 1993 1994

•

High SES

•

District Average

IIJLow SES

Year

(Adapted from Alspaugh, 1996, 3)
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Table 6
Percent of Student Suspended During Fifth Grade Year

I•

12
11

Percent Suspended

I

% 10

s
u
s

p
e
n
d

e
d

9
8
7

6
5
4
3
2
1
0
High SES District Average Low SES

(Adapted from Alspaugh, 1996, 11)
However, Devin Thornberg and Denny Taylor provided some
encouragement concerning the theory of parents' inability to contribute
to their child's literacy development due to their own lack of education.
Taylor was very adamant in defeating the deficit model that many
educators have concerning undereducated parents. In a deficit model,
parents are thought of being incapable of positively contributing to their
child's education due to their own educational difficulties. However,
Taylor stated that "many so-called undereducated parents are highly
literate and that many have developed complex problem-solving skills
that enable them to survive in circumstances that most of us cannot
even imagine" (1993, 551). Through this statement, he suggested that
f

although parents may not have conventional educational skills, they are
still able to bring many valuable contributions to the learning table.
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Thornberg also supported the claim that "children of
cultural backgrounds dissimilar from the mainstream culture are more
at-risk of school failure" (1993, 323), however he contended that this was
not due to a lack of parental desire to help their children learn. After
the development of a family literacy program for language-minority
students, he stated "the project provided support for countering the
claim that lower-income, language-minority parents do not care to work
with their children to improve their school success" (1993, 346).
Promoting Literacy Experiences with Young Children
In order for children to be successful in reading, research indicated
the need to be exposed to a variety of literacy experiences. Early literacy
experiences include: language acquisition, the understanding of the uses
of language, exposure to speech, exposure to print, development of the
concept of "book," a sense of story, and an understanding of societal uses
of print (Romatowski & Trepanier-Street, 1995, 154). The exposure to
early literacy experiences will enable children to develop literacy skills
with more success.
Experience with books as a young child is a strong indicator of
reading success. Nickse et al. stated prior to developing a family literacy
model that "reading aloud to children is the single most important
factor in preparing them to read" (1988, 635). Interactions with text
helped "children accumulate knowledge important to future learning;
led to the expansion of vocabularies and the use of more sophisticated
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language structures; prompted an appreciation of books, the
development of a sense of story; and the use of critical thinking skills"
(Romatowski & Trepanier-Street, 1995, 154). Also, early literacy
experiences have been shown to influence a wide variety of skills, such as
-- comprehension, cognition, language learning, and vocabulary acquisition
(Romatowski &Trepanier-Street, 1995, 159-160).
Experiences with literacy do not begin with entry in
school. Purcell-Gates stated "literacy learning does not begin when
children enter kindergarten and first grade; rather it is the result of
many and varied experiences with print from the time they are born
into a family that utilizes print as a mediator for life's many demands
and activities" (1993, 670-671), indicating the need for children to be
exposed to literacy developing activities early in life. She also stated
"much literacy learning takes place in the years preceding formal
instruction in the context of family-based interactions and activities"
(1993, 670). Her claims are supported by Jane Romatowski and Mary
Trepanier-Street, who stated, "both home and the school play a vital role
in whether these preconditions (of literacy skills) are met" (1995, 154).

Again, however, research indicated that the economic status of the
family is an indicator to whether or not preconditions of literacy are
met. Purcell-Gates observed that "school achievement and test scores are
higher for children whose parents have more education and more books
in the home" (1993, 670), thus indicating a higher possibility of

interaction with books and the development of the preconditions of
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literacy.
In her research with two culturally different communities in the
Piedmont region of the Carolinas, Shirley Brice Heath ( 1983) corroborated
this statement. Heath indicated that children in Trackton (an area with
many low socioeconomic, minority families) children did not have
access to books (as well as other educational toys) in the community,
unless brought in by outsiders (Heath, 1983, 77). Therefore, these
minority children did not have access to books to aide development of
early literacy skills. In contrast, children in Roadville, a working-class
white community, had access to a variety of books, such as ABC books
and fiction books, from a very early age (1983,133), therefore having the
opportunity to participate activities to aid in early literacy skill
development.
In an evaluation of Even Start Literacy Programs, pre-school
children provided with early literacy development experiences displayed
an increase in measurements of school readiness skills, vocabulary, and
pre-literacy skills (assessed with the PreSchool Inventory [PSI], the
Peabody Picture Vocabulary Test [PPVT], and the Child's Emergent
Literacy Test [CELT]), when compared with non-participating pre-school
aged children. Furthermore, the participating children displayed
increases higher than maturational expectations (See Table 7).

(
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Table 7
Preschool Children's Achievement Even Start and Control

PSI

Even Start
Post Test
Mean Score
15.9

Control
Post Test
Mean Score
14.8

Effect Size
1.4

PPVf

80.7

77.9

2.0

CELT

5.3

5.1

0.4

(St.Pierre, Swartz, Murray, & Deck, 1993)
Success of Family Literacy Programs

Many family literacy programs that have been developed in the
past have proven to be very successful in increasing the reading test
scores and language achievement scores of both parents and children.
In 1993, Devin Thornberg developed a family literacy program to
serve language-minority parents and students. The results of this study
were very promising. Thornberg stated that "statistical comparisons of
the parents' and children's scores on the languages tests revealed
significant increases in both groups' English proficiency at the end of the
intergenerational literary project" (336). He also provided examples of
many other positive effects of the program, such as: students became
more verbal with teachers during sessions, the frequency of parent
initiative and questioning in English increased, and adult CTBS scores
increased.
The report mentioned earlier by the National Center for Family
(

Literacy also indicated success of the family literacy program that was
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implemented with low-income, inner-city families.

Significant

gains were reported, and then compared with groups in either
adult-centered or child-centered programs. The report indicated that:

• Adults in the Toyota Families for Learning Program
increased their reading scores as measured on the
Comprehensive Adult Student Assessment System (CASAS)
reading test an average of 4.5 points. Participants in the
State of California's adult focused programs increased their
scores by only 2.3 points, or about half the gain
demonstrated by participants in family literacy programs
(1994, 16).
• The reading skills of adults in the Toyota Families for
Leaming Program as measured with the Test of Adult Basic
Education (TABE) increased by a grade and a half, while
those taking part in an adult focused programs increased by
only half that much (1994, 17).
• When the children began the Toyota Families for Learning
Program, their average vocabulary skills placed them on the
bottom 11 percent of the nation. At the end of the year
their skills had improved to a point that the average child
was at the 19th percentile (1994, 20).
• Children in the Toyota Families for Learning Program made
greater developmental gains than children in child focused
programs. On each dimension, the children in the family
literacy program began with average scores equal to or below
those children in child focused programs, but ended the year
with higher scores (1994, 21).
Elizabeth Quintero and Ana Huerta-Macias also provided many
positive results of the Family Initiative for English Literacy (FIEL)
program. The evidence that Quintero and Huerta-Macias provided
included attitudes that were expressed by participants of the program at
its completion. She stated that "children were very enthusiastic about
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attending the classes together with their parents" and "the children
gained confidence in doing their own composing and writing" ( 1995,
162). Quintero and Huerta-Macias also cited studies of the FIEL program
that indicated that "Project FIEL contributed significantly to the
development of whole-life literacy behaviors which were minimally
developed in the parents at the onset of the project" ( 1990, 311).
Another project, the Family Intergenerational-Interaction Literacy
Model (FILM), also indicated very positive results of children and parents
learning literacy skills simultaneously. Brown stated that "Results
showed that FILM compared very favorable with other adult education
programs in promoting academic achievement and GED acquisition.
Preschoolers who participated in the Early Leaming Center consistently
scored higher on school indicators that the comparison population"
(1995, 1).
Thornberg attributed the success of parents and students to the
variety of activities that were available to parents and children.
He stated "these programs can provide a variety of literacy or
biliteracy experiences to family members and can offer a rich context for
evaluating learning processes both within the family structure and
within instructional formats that approximate those typically found in
schools" (1993, 328).
Even Start, a program funded by the federal government, has been
extensively evaluated for program effect, and evaluations were very
positive. As mentioned earlier, measures of school readiness, receptive
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vocabulary, and pre-literacy skills increased for participating
pre-schoolers (See Table 7).
Parents scores on the Comprehensive Adult Student Assessment
System (CASAS) also improved from pretest to post test. Moreover,
---- participating parents scored higher on this assessment in comparison to
the control group (See Table 8).
Table 8
Adult Student's Achievement for Even Start and Control
Control
Mean Score
223.7

Program
Effect Size

pretest

Even Start
Mean Score
227.4

posttest

229.3

224.9

0.7
(St. Pierre, et al., 1993)

St. Pierre, et al. also compared the Even Start program with other
adult centered literacy programs. The effect size for the four programs
compared are not significantly different, concluding that Even Start
Family Literacy Programs are "about as effective in improving adult
literacy as other adult education programs" (St. Pierre, et al., 1993, 9-6).
The significant difference in Even Start program effect for parents comes
with the rate of attaining a General Education Development Certificate.
St. Pierre, et al. reported "across the 120 project participating in the
evaluation, 7 .1 percent of the adults who participated in Even Start
attained a GED or diploma". Furthermore, 14.3 percent of adults who
had at least a ninth grade education upon entering Even Start programs
attained a GED certificate (1993, 9-9).
Atlantic Resources Corporation also conducted a study concerning
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the effectiveness of a Family Literacy Program, the Title VII Family
English Literacy program (FELP) . It was stated that 51 percent of parents
responding to a questionnaire reported some degree of improvement in
proficiency in general activities (such as reading labels in English and
looking up a number in a telephone book) and school-related activities
(such as reading report cards in English and taking children to the
library). The parents of this program did not complete pre or post
testing therefore assessment scores on standardized tests were not
available.
Participating parents also reported how the FELP was beneficial to
them. The report indicated that nearly two thirds of participants cited
learning English as the most beneficial component of the program.
Other participants indicated changes in attitude and parenting skills.
Parents also reported that FELP was beneficial to their children, increasing
their academic performance, their understanding of English, improving
self-esteem, and being more responsible for homework (Atlantic Resources
Corp. 1997).
Summary
Of the literature reviewed for this project, four overwhelming common
points surfaced:
1. Hispanic parents and English speaking school staff have

difficulty developing relationships.
2. Family involvement is a critical factor in student success.

(

3. Increasing literacy experiences in any language will promote
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success in reading.
4. Family Literacy Programs have been successful for parents
and students in the past.
In response to these points, the hypothesis of this project is: a
family literacy program using an intergenerational model of teaching
and learning will help parents and children improve English oral
communication and reading skills.

CHAPTER III
DESIGN OF PROJECT
Introduction
As stated previously, the need to promote parental education and
involvement, as well as providing additional educational opportunities
for non-English speaking students, is paramount in Quincy. These
students need educational intervention outside of the school day in
order to be successful in the future. It was the researcher's opinion that
parents desire to improve their own skills in oral and written English
communication. However, inability to do so because of little
opportunity or few resources, such as child care or extra funds for
tuition, inhibits participation. This prompted an interest in the
researcher to investigate the research supporting family literacy
programs. A body of research was evaluated, and the belief that a family
literacy program using an intergenerational model of teaching and
learning would help parents and children improve English oral
communication and reading skills was developed.

Procedure
The project targeted children identified as Limited English
Speaking (and received educational support through the Transitional
Bilingual Program), and their families. The Family Literacy Program
occurred in the evenings, for sixty minutes, once a week. Parents were
encouraged to attend evening classes with their children, whether they
27
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were enrolled in Mountain View School or not. Each session included
three parts:
Part One: Free Reading - Parents and students were encouraged to
choose books of their own interest and read them aloud in family
groups. A variety of books were available in English and Spanish.
Part Two: Activity - The parents and children completed a theme
based activity. Themes were identified by a survey given to parents at
the initial informational meeting. A variety of activities were presented.
In addition, a variety of means of grouping participants (parents,
students, and combined) were employed.
Part Three: Sharing - At the end of each session, students and
parents had the opportunity to share what they had learned and
practice concepts. At this time a snack was served.
At the end of the series of Family Literacy Program sessions, parents
were asked to fill out a survey identifying their feelings on the usefulness
of the program, what they would change, and how they feel their family
benefited from participation in the Family Literacy Program. Although
test scores in reading would be insightful, a formal testing component in
this program for parents was not included in the program. The
researcher felt that the anxiety of performing on a written test would
discourage parents from participating in the program. However, student
scores obtained from the annual spring exit testing of the Metropolitan
Achievement Test (as required by Washington State) were used to
indicate the program's effectiveness. It was the intention of the
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researcher to keep these sessions fun and friendly, with the emphasis on
helping others to learn, doing the best job that can be done, trying hard,
and maintaining consistent attendance.

Funding
As is the case of any new program to be implemented in school,
the Family Literacy Program required a minimal funds to purchase
materials, snacks, and supplies.
Because students involved in this program had been identified
recipients of Transitional Bilingual funds, program funds provided by
the state were used for the purchase of the needed program materials.
The Special Programs Director of Quincy School District was contacted in
order to propose the intended Family Literacy Program, and funds for its
implementation were secured.

CHAPTER IV
ANALYSIS
Introduction
All discussed materials (activities, home correspondence, etc.)
. appear in the appendices. Informational material originally produced
in Spanish, the home language of the program participants, are followed
by an English translation.

Description of Family Literacy Program
In order to inform parents of the opportunity to attend Family
Literacy classes, an informational letter was distributed to each student
served in a pull-out service model by the TBL specialist at Mountain
View Elementary. This letter described the objective of the program as
classes in English language and reading. Activities described in this letter
were reading with children, working on the computer, and participating
in English lessons. It was emphasized that classes would be open to the
entire family and there would be no charge (See Appendix D: Home
Communication).
To indicate interest, parents were asked to respond by sending
back the bottom part of the letter, indicating how many people in the
family would be attending, the name of the student at Mountain View,
and the names of the parents.
In addition to the informational letter, the family literacy
program received other types of publicity. The program was announced
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in the school newsletter, indicating those people who were interested to
call the school for more information. In addition, a short presentation
to promote this opportunity was presented at a Migrant Parent Advisory
Committee meeting. Many other parents heard about the program from
their friends who had been attending.
Realizing the need for additional help in managing the large
number of respondents of the informational letter, the help of a
para-educator at the school was secured. As a Spanish speaker in our
community, she realized the need for such a program to help other
Spanish speakers. She indicated that she would help when she could and
had been interested in participating in this type of program for a long
time.
The following week, an informational meeting was held in the
gymnasium at Mountain View. A survey was administered to each
family in attendance. The survey asked parents to list the names of the
family members participating in the program, indicate the perceived
English proficiency level of each family member, what the participants
wanted to learn in the class, what things the family liked to do together,
and what kinds of activities they would like to do in the program. (See
Appendix A: Preliminary Survey). The survey indicated that responses
would be used to develop lessons to be presented in the following weeks.
Survey responses were translated and provided as a reference for
curriculum development (see Appendix B: Survey Responses). At the
preliminary meeting, time was allotted for parents to pose questions
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concerning the program of the teaching staff, as well as get to know each
other.
In preparation for each class, a lesson plan of activities and
materials was developed. A variety of resource materials were utilized
for ideas. Developing activities at appropriate levels of difficulty that
both parents and children would find interesting was difficult. Although
students would require activities that would hold their interest,
frequently their English language proficiency was at a higher level than
that of their parents. This posed a particularly challenging obstacle.
Each lesson plan indicated the lesson topic for the session, listed the
lesson vocabulary, described the parent, student, and combined group
activities, and gave a time-line for each segment of the session. The
lesson plans provided were written in a manner simple enough to be
understood by a volunteer para-professional, who frequently arrived at
class without any prior knowledge of the activities to take place (See
Appendix C: Program Lesson Plans and Activities).
Each session transpired in a similar order. For the first ten to
twenty minutes parents and children were given time to select the
activity of their choice. Activities available included reading aloud,
working on homework assigned to the student by the regular classroom
teacher, playing an educational game, or playing games on the
computer, as well as other activities.
At the end of free choice time the parents and students separated
into two groups: adult learners and students. The two groups
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completed activities centered around the same key vocabulary and
concepts. Customarily, students prepared and played a game that
reinforced the concept learned by the parent.
At the end of the class, the two groups combined once more. At
this time, the student shared with the parent(s) the game or book they
had produced. Parents and children then had the opportunity to read
the book or play the game together as review of newly learned concepts
and vocabulary. A snack (cookies and juice) was served at this time.
On Wednesday of each week a reminder was sent home to all
families who responded to the preliminary letter, as well as others who
joined the class as it progressed. Each note was a half-sheet reminder of
the class, time, date, and location (See Appendix D: Home
Communication).
At the final meeting of the Family Literacy Program, an evaluation
was completed by parents. The evaluation asked parents to indicate
things they liked about the class, what things they would like to see
changed or modified in the program the next year, if they would like to
participate in the class the next year, if they felt their children benefited
from attending the class, if they liked being able to bring their children
to the class, indicate the level of learning they accomplished, how many
years they have lived in the United States, how many years they have
lived in Quincy, and their places of employment. Ample space was
available for additional comments (See Appendix E: Final Evaluation).
Parent responses to the final evaluation were translated and shared with
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the district Federal Programs coordinator (See Appendix F: Translated
evaluations)
Results
The Family Literacy Program was well accepted by the non-English
speaking parents at Mountain View. In response to the informational
announcement, twenty-eight families indicated an interest in attending
the class. The first class was attended by thirty-nine parents and
students. For the following three weeks, attendance continued to
increase, peaking at a total attendance of fifty-three. In the following
weeks, attendance leveled off to an average attendance of sixteen as
indicated by Table 9 (See Appendix G: Attendance Records).
Table
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The survey given to parents in attendance at the final program

35
meeting indicated very positive feedback. Parents evaluated the
program very positively, and all indicated a desire to continue attending
the class in the coming school year.
Parents who discontinued attendance were called. They were
asked to relate why they decided to stop participating in the family
literacy program. Over half of the parents indicated that they were
unable to attend in the spring because of heavy workloads with the
oncoming agricultural season. Other parents indicated that the class
was not at their level, they had other commitments, or didn't have
anyone to watch their very young children. 80 percent of parents
indicated that they would be interested in attending next year if they
were not working and if child care for very young infants and toddlers
was provided.
Each spring, the Metropolitan Achievement test is administered to
each student served by the TBL program as a means of meeting the exit
criteria mandated by Washington state. In order to exit, students must
reach the 35th percentile in reading and language. All students who
attended at least 70 percent of the family literacy classes showed an
improvement in at least one area on the standardized test. Test scores
for the years 1997 and 1998 are displayed in Table 10.
In addition, a comparison was made of non-participating students
to those who participated in the Family Literacy Program.
Non-Participating and participating students with similar MAT scores in
language in 1997 were compared. In comparison with students of
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non-paricipating families, those who attended 70 percent of the classes
scored higher on the language subtest of the MAT in 1998 as illustrated
in Table 11.
Table 10
11997 & i 998 MAT Score Comparison
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Summary
In summary, the Family Literacy Project implemented at Mountain
View School was successful for parents and children. In response to an
evaluation, parents indicated that they liked the program and were
looking forward to participating in the program in the coming school
year.
Furthermore, students with consistent attendance displayed an
increase in scores on at least one of the reading and language subtests of
the Metropolitan Achievement Test in comparison with their scores from
the Spring of 1997. Also, participating students scored higher than
non-participating students with similar 1997 MAT language scores on the
1998 language subtest.

CHAPTER V
SUMMARY,

CONCLUSIONS,

AND

RECOMMENDATIONS

Summary
Quincy, a rural community in Central Washington, had a very
large Hispanic population. As a result, a multitude of
non-English speaking students were enrolled in the Quincy School
District. Many non-English speaking students were at-risk for school
failure, and parents expressed many concerns about their child's
education. Many parents indicated that they wanted to help their
children with school work, but were not able because of their own limited
English language proficiency.
As a result of a review of literature concerning the areas of
Hispanic parent and school staff relationships, the impact of family
involvement on school success, the effects of socioeconomic and minority
status on success in reading, promoting literacy experiences with young
children, and the success of family literacy programs, the researcher
thought that a family literacy program using a intergenerational model
of teaching and learning would help parents and children improve
English oral communication and reading skills.
Parents responded to an invitation to attend an informational
meeting about the Family Literacy Program. At the informational
meeting, they were asked to fill out a survey indicating their English
proficiency level, interests, and educational needs. From these surveys,
lessons were produced to meet the needs of parents.
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Sessions were held for sixty minutes weekly. Each session was
divided into family free choice time, separated parent/child activities,
and review and sharing.
At the final program session, parents in attendance were asked to
evaluate the Family Literacy Program. The responses were very positive.
In addition, children who consistently participated in the program saw
increases in at least one of the reading and language subtests of the
Metropolitan Achievement Test, administered in the Spring of 1998.

Conclusions
In the opinion of the researcher, the Family Literacy Program was
very successful. Parents indicated that they appreciated what they had
been taught, and were grateful for the opportunity to learn in a
non-threatening environment.
According to parent evaluations and interviews, nearly 90 percent
of participants would be interested in participating in the Family
Literacy Program again in the coming year.
Student achievement on the MAT reading and language subtests
indicated that students with consistent Family Literacy Program
attendance increase their percentile ranking on at least one of the
subtests. In comparison with students who did not participate,
participants displayed a greater increase in language scores.
Although increasing MAT scores indicated favorable outcomes for
the Family Literacy Program, the researcher acknowledges that program
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intervention is not the only contributor in reading and language
achievement. However, through comparing students with similar scores
in 1997 who did not participate, it is concluded that the Family Literacy

Program intervention aided in reading and language achievement

Recommendations
Although the Family Literacy Program was given a positive
evaluation by parents, and students demonstrated higher achievement
on the MAT, there are many areas of improvement that need addressing.
In order to implement the program successfully, consistent
para-professional help needs to be secured. In order for this to occur,
funds provided from state, federal, or private grants need to be secured.
These funds would provide for para-professional help to be paid for their
valuable time, and therefore may feel more commitment to the
program. In addition, some parents indicated that they were unable to
continue attending sessions because they did not have child care for very
young children. Childcare also needs to be addressed and paid for
through the above mentioned funding sources.
The end of the year evaluation did provide one area which parents
wanted to see a change; time in class. Many parents indicated that they
would like to see longer sessions (increasing from 60 to 90 minutes),
twice a week (instead of once). These recommendations are valid. Each
program session was scheduled for 60 minutes, but never ended before 7 5
to 80 minutes. Therefore, it is recommended that the time frame for
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each session be increased.
Many parents contacted indicated that they were unable to attend
in the Spring because of work commitments. In response, it is suggested
that Family Literacy Program sessions are started late in the fall, in order
to give many parents who are unemployed during the winter the chance
to take advantage of the opportunity to attend.
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Appendix A:

Preliminary Survey

Muchas gracias por su participaci6n en el programa de clases
familiares de ingles. Por favor completar este papel a decirme mas
de ustedes. Con esta informaci6n puedo desarrollar las clases por
las necesidades e interes de todos. jPodemos aprender y
· divertirnos juntas!
Muchas Gracias,
Srta. Ritter
2,C6mo se llaman los participantes de su familia en la clase?

Ahora, indiquen, con el numero que corresponde, cuanto ingles ya
saben. Escribalo junto a cada nombre.

I

1 = nada

2 = un poquito

2,Que quieren aprender en esta clase?

46

3 = ya ha tenido clases

j
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lQue son algunas cosas que su familia les gustan hacer juntas?

lQue son algunas cosas que les gustan hacer en esta clase?
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Preliminary Survey: English Translation
Thank you very much for your participation in the Family
Literacy Program. Please complete this survey to tell me more about
yourselves. With this information I can develop the class to meet your
needs and interests. We can learn and have fun together!
Thank You,
Miss Ritter

What are the names of your family's participants?

Indicate, with the corresponding number, how much English you already
know. Write the number next to each name.
1 = no English

2 = a little English

3 = have attended classes

What do you want to learn in this class?

What are some things your family likes to do together?

What are some things your would like to do in this class?

Appendix B: Survey Responses

What Do You Want to Learn in This Class?
- All we want is for you to teach us.
- I would like for you to teach me to speak English. I understand a little, but
I can't speak it.
- All we want is for you to teach us.
- We want to learn English and learn how to use the computer.
- Learn English
- I would like to learn English
- We want to learn new words (for example words about the home, work, to
use when I go to the store or the post office), and how to apply for a job. I
want to learn how to conjugate verbs, and many other things. I hope that
you can help us!
- To speak and read English
- I want to learn English so I can converse with others.
- To speak, understand, and read a little English.
- English
- To speak and read English in order to help my children with their
homework.
- Necessary words to communicate with other people, numbers, and any
other English you can teach us.
- To read and write in English.
- I want to learn to speak with other people in English and understand and
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- pronounce English words. I hope you can help my family and thank you
for this opportunity.

What are some things your family likes to do together?
0

-Talk, watch movies, and play

- Go take walks together
- Talk and read
- Ride bikes, watch T.V., work on homework, eat dinner together
- Read, play, talk
- Get together with the whole family to watch movies
- We like to go shopping for the things we need, go for walks, and watch T.V.
- Read
- Read, play, learn new things, talk, watch T.V.
- Learn new things
- Play games, play outside with the whole family
- Talk

- Read
- Read, watch T. V.
- Talk, go for walks, watch T.V.

What are some things you would like to do in this class?
- Read and write English
- Read with my daughter
- Learn to read and write in English
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- Learn to use computers, learn English
- Read and learn English
- Learn to read and write in English
- We would like to learn to read and write a little in English. We would like
· to do written exercises and practice reading books
- I would like to learn correct English pronunciation of words, it seems so
difficult and complicated to me. I frequently read things, and I think I
understand, but I don't, so I just stop reading because it's so frustrating.
- Listen to spoken English, and how to speak it
- Read and write
- Read and write
- Write
- Learn how to use computers

Appendix C: Program Lesson Plans and Activities
FAMILY LITERACY PROGRAM
Thursday, February 19, 1998
Informational Meeting
Parents will fill out preliminary night survey
Be available for questions
Snacks

FAMILY LITERACY PROGRAM
Thursday, February 26, 1998
LESSON PLANS:

Greetings and Introductions
Introduction to Colors

7:00 to 7:20
** Reading in family groups
7:20 to 7:35 Greetings and Introductions
LESSON VOCABULARY
what
is
his
her

your
Hello

name

** Introduce myself "Hello, my name is Terri." (repeat two or
three times."
** Ask student "What is your name?" Student will respond with
"My name is -----------"
** Continue with two or three other students, then ask two or three
parents.
** After many students and parents have introduced themselves,
ask student: "What is his name?" or "What is her name?"
** Write sentence on overhead and practice two or three times.
7:35 to 7:45 Name Game

** Each student and parent will write his/her name on a card.
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** Collect all cards and shuffle.
**Redistribute cards. Parents will help student read the names on
the cards.
** Model game question "ls your name__________?"
Student will respond with "Yes" or "No"
** If incorrect, ask someone else until you find the person on your
card.
** If correct, give the card to the person.
7:45 to 7:55 Worksheet

Greetings and Introductions
** Fill in your name on the line and a friend's name on
the other line.
** Read the speech bubbles to another person in your
family.
Color Introduction
** Students will help parents read the colors in the
circles.
** Color each circle the correct color.
**Parents help students read Spanish color names and
match with English color word. Write the correct
English color word on the line.
7:55 to 8:00 Snack and Clean-up
** Put all work in family folder. Collect all folders.

FAMILY LITERACY PROGRAM
Thursday, March 5,1998
LESSON PLANS:

Review Colors
Clothing

7:00 to 7:20
** Reading in family groups
• Talk to Mr. Villela about studying for the citizenship test.
7:20 to 7:30 Review
• Review lesson vocabulary from last session.
• Do review worksheet.
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• Do review worksheet.
7:30 to 7:50 Clothing
LESSON VOCABULARY
hat
shirt
skirt
pants
shoes
socks

jacket
dress
t-shirt

sweater
belt
coat

Split into two groups:: parents and students
PARENT GROUP ACTM1Y
• Introduce lesson vocabulary with real clothes
• Write the items down on the overhead. Allow time to copy
• Pass out the clothing items
• ACTIVI1Y
**The person who has the (item) stand up
** Say "I have a (color) (item)
** Continue with all the clothing items.
• WORKSHEEf
**Part one:
Match the clothing item with the word.
**Part two
Complete the sentence: This is a (color) (item)
**Part three
Write the sentence (Same as the sentence frame
above)
STUDENT GROUP ACTIVI1Y
• Make the color game
**Each student receives a game. Color the boxes, cut out
the game cards.
• Play the color game
• Clothing TPR
**Give me the (item)
**Put on the (color) (item)
• Clothing book
**I like to wear my (color) (item)
7:50 to 8:00 Sharing and Snacks
• Parents and students come back together and share what they
have done.
• Student will read the little book to the parent
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• Parent and student will read the book together.

FAMILY LITERACY PROGRAM
Thursday, March 12, 1998
LESSON PLANS:

Finish Clothing Activities
Pronouns

7:00 to 7:20
** Reading in family groups
• Talk to Mrs. and Mr. Villela about Monica. Needs practice in +
and - with combinations from 5 to 10.
7:20 to 7:30 Review
• Review lesson vocabulary from previous lessons.
• Parents and students practice with vocabulary cards.
Split into two groups: parents and students
PARENT GROUP ACTM1Y
7:30 to 7:40 Clothing
• Quickly review clothing
• Finish worksheet from last session
** Part three:
Write the whole sentence (see part two sentence
frame)
7:40 to 7:50 Pronouns
LESSON VOCABULARY
he
she
her
his

him

hers

• Introduce pronouns from lesson vocabulary
** Tonight we are primarily going to focus on he/her
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• WORKSHEET
** Part one:
Draw a line from the name to the proper pronoun.
** Part two:
Read the first sentence. Decide upon the correct
pronoun and write it in the complete the second
sentence.
STUDENT GROUP ACTIVITY
7:30 to 7:37
• Play the clothing TPR game.
7:37 to 7:50
• Write the clothing book
** I like to wear my (color) (item).
** K and First need to pulled aside and write all the same
book, or pair them up with an older student to help.
7:50 to 8:00 Sharing and Snacks
• Parents and student some back together and share what they have
done.
• Student will read the little book to parent.
• Parent and student will read the little book together.

FAMILY LITERACY PROGRAM
Thursday, March 26, 1998
LESSON PLANS: Review Pronouns and Clothing
Numbers
7:00 to 7:10
** Reading in family groups
7:10 to 7:20 Review
• Post list of clothing vocabulary
• Parents and students complete word search
Split into two groups: parents and students
PARENT GROUP ACTMTY
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7:20 to 7:30 Pronoun Review
• Quickly review pronouns from last session
** Which pronouns go with which gender
• Review worksheet
** Circle the appropriate word to make a good sentence to
go with the picture in the box.
** Complete as a group
** Part three:
Write a short narrative about another person.
7:30 to 7:45 Numbers
LESSON VOCABULARY
numbers 1 through 10
• Introduce numbers in the lesson vocabulary
** Write the number and the word on the overhead,
allow time for copying.
• WORKSHEET
** Part one:
Draw a line from the number word to the correct
number of objects.
** Part two:
Read the phrase, write the corresponding number
word on the line.
** Part three:
Count the objects, write the number word and the
name of the object on the line. (Quickly go over
that 's' is added to a word to indicate more than
one, just like in Spanish)
SfUDENT GROUP ACTIVITY
7:20 to 7:30
• Play number hot potato
** Pass around the ball. When the teacher says stop, the
student with the ball needs to tell what number
is on the card. If correct, continue, if incorrect, the
student needs to sit in the middle until someone
else misses.

58
7:30 to 7:45
• One, one book
** Read the book "One, one is the sun". Students can then
read in pairs.
** Pass out "One, one" book. Students need to fold,
staple, and cut it at the top.
** Students can fill in the item of their choice on the line,
and then <.lraw the correct number of that object on
the page.

ALTERNATE ACTIVITY
** If there are any Kindergartners or younger, I have run off
some coloring pages about numbers that they can do.
Maybe Daniel can be in charge of them.
7:45 to 8:00 Snacks and Sharing
• Parents and students come back together and share what they
have done.
• Student will read the little book to the parent.
• Parent and student will read the little book together.

FAMILY LITERACY PROGRAM
Thursday, April 16, 1998
LESSON PLANS: Review numbers
Money and Food

7:00 to 7:10
** Reading in family groups
7:10 to 7:20 Review
• Number word search
Split into two groups: parents and students
PARENT GROUP ACTMTY
7:20 to 7:30 Review
• Quickly review pronouns from last session
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** Which pronouns go with which gender
7:30 to 7:45 Money
LESSON VOCABULARY
penny
nickel

dime

quarter

• Quickly go over the names and values of the coins
• WORKSHEET
** Review the names of the coins
** Part two:
Match the name, value, coin, and numerical value of
coin.
• ACTIY11Y
** Hand out grocery store circulars. Will probably have
to share.
** Give a dollar amount in words on the overhead. The
parents need to look through the circular and find
an item that costs that amount and circle it with a
marker.
** Choose a volunteer to come to the front and write the
numerical equivalent and the item on the overhead.
STUDENT GROUP ACTIY11Y
7:20 to 7:30
• Play money hot potato
** Pass around the ball. When the teacher says stop, the
student with the ball needs to tell what coin
name or value is on the held up. If correct,
continue, if incorrect, the student needs to sit in the
middle until someone else misses.
7:30 to 7:45
• MoneyGame
** Review the coins on the board.
** Color the coins the appropriate color.
** Cut out the game cards.
** Students can play the game just like candy land. Use
the colored plastic markers .
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ALTERNATE ACTIVITY
** If there are any Kindergartners or younger, I have run off
some coloring pages about numbers that they can do.
Maybe Daniel can be in charge of them.
7:45 to 8:00 Snacks and Sharing
• Parents and students come back together and share what they
have done.
• Students and parents can play the money game if there is time.

FAMILY LITERACY PROGRAM
Thursday, April 23, 1998
LESSON PLANS: Review Money
Time
7:00 to 7:10
** Reading in family groups
Split into two groups: parents and students
PARENT GROUP ACTMTY
7:10 to 7:25 Review
• Review coin names and values
7:25 to 7:45 Time
LESSON VOCABULARY
o'clock
What time is it?

time

hour

minute

• Introduce the phrase "It's o'clock"
• Put time on clock, ask question "What time is it?" Ask for
volunteers to answer.
• Pass out worksheet. Ask volunteer to read the time written under
the clock. Then each person needs to write in the correct time.
• Ask questions concerning times of personal activities (What time

61
• Ask questions concerning times of personal activities (What time
do you get up? What time do you go to work?). Parents will write
the answer on the back of the worksheet, as well as putting the
time on the little Judy clocks.
STUDENT GROUP ACTIVITY
7:10 to 7:45
• Read The Grouchy Ladybug by Eric Carle
• Clock Game
• Distribute the clock game board to each student.
• Students may color each clock on the board, but very lightly so the
numbers can be seen.
• Make a game spinner.
• Cut out small tag clocks.
• With the tip of a pair of scissors, poke a hole through the
center of the clock.
• Insert a paper clip onto a brass fastener. Push the fastener
through the hole. Leaving a short stem between the top of
the fastener and the face of the clock, fold the ends to secure
the fastener on the back.
• Play the clock game
• Players start on "Start" First player spins the spinner. Move
to the first clock that has the same time on the game path.
Play continues.
ALTERNATE ACTIVITY
** If there are any Kindergartners or younger, I have run off
some coloring pages about numbers that they can do.
7:45 to 8:00 Snacks and Sharing
• Parents and students come back together and share what they
have done.
• Students and parents can play the clock game if there is time.
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FAMILY LITERACY PROGRAM
Thursday, April 30, 1998
LESSON PLANS:

Review Time
Numbers over 20

7:00 to 7:10
** Reading in family groups
Split into two groups: parents and students
PARENT GROUP ACTM1Y
7:10 to 7:25 Review
• What time is it?
7:25 to 7:45 Money Large Values
LESSON VOCABULARY
twenty
thirty
sixty
seventy

forty
eighty

fifty
ninety

• Look at each of the words on sentence strips. Try to break apart
the words to find out which number it is.
• WORKSHEET
** Match the numeral to the value
• INSTRUCTION
** Teach the proper way to write a check. What
components are needed to fill out all the blanks?
• ACTIV11Y

** Hand out grocery store circulars. Will probably have
to share.
** Give a short shopping list. People find what they can
on sale at the store. Keep track of the amount they
have spent on a scratch piece of paper.
** Add up the amount spent and write a check to the
store.
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STUDENT GROUP ACTIVITY
7:10 to 7:25
• Numbers 1 - 20 coloring sheet
** Ask students: How many _____ are there?
** Say: Color the item that has _____ blue
7:25 to 7:45
• Number Bingo Game
** As a group, count to 100
** Think of a number in your head. Tell the students to
cover it up with a little plastic marker.
** Cover up the number on the overhead
** Pick another number
** Play until you have fill up one whole row, either
horizontally or vertically.
ALTERNATE ACTIVITY
** If there are any Kindergartners or younger, I have run off
some coloring pages about numbers that they can do.
7:45 to 8:00 Snacks and Sharing
• Parents and students come back together and share what they
have done.
• Students and parents can play the number bingo game if there is
time.
FAMILY LITERACY PROGRAM
Thursday, May 7, 1998
LESSON PLANS:

Review Numbers over 20
Food Groups

7:00 to 7:10
** Reading in family groups
Split into two groups: parents and students
PARENT GROUP ACTMTY
7:10 to 7:25 Review
• Numbers over twenty flash cards.
• Check writing
• Write a location and value on the board and parents will
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write a check for that amount.
7:25 to 7:45 Food Groups
LESSON VOCABULARY
Vegetables
Meat

Fruits
Bread

Dairy

• Each food group is written on a card. Parents need to read the
card and place plastic foods into appropriate groups.
• Talk about food pyramid. How many servings of each group are
needed daily.
• Parents will plan a day's meals for their family which contains all
the daily servings of each food group.
• Write out a list of needed to buy for that day's meals
• With grocery store circular, "buy" the food on the list
• Write a check to the appropriate store for the correct amount to
buy the food for the planned day.
STUDENT GROUP ACTIVITY
7:20 to 7:30
No help tonight. Students will have free choice time.
• Computer
• Free Reading
• Listening center
• Coloring
• Food books
7:45 to 8:00 Snacks and Sharing
• Parents and students come back together and share what they
have done.
• Students and parents can play the number bingo game if there is
time.
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FAMILY LITERACY PROGRAM
Thursday, May 21, 1998
LESSON PLANS:

Review

7:00 to 7:10
** Reading in family groups
Split into two groups: parents and students
PARENT GROUP ACTM1Y
7:10 to 7:35 Review
• In the categories that we have worked with, parents will try to
remember as many of the written words and phrases they can
• Colors
• Clothing
• Introductions
• Pronouns
• money
• time
• food
• 7:35 to 7:45 Evaluation
• Parents are to fill out evaluation. Discuss possibilities for next
year.
STUDENT GROUP ACTIVI1Y
7:10 to 7:45
• Movie
7:45 to 8:00 Snacks and Sharing
• Parents and students come back together and share what they
have done.
• Students and parents can play the number bingo game if there is
time.

66
My name is _ _ _ __

Hello.
My name is _____ _
What is your name?

color:

red

orange

yellow

green

blue

purple

black

brown

Escriba la palabra de color en ingles junto a la palabra en espafiol.
negro

anaranjado

rojo

cafe

amarillo
verde

_______________ _azu I
- - - - - - - - - - - l l l O rado

(Created by T. Ritter, 1998)
(Graphic: Banks, Briggs, Huizenga, Peterson, & Veramendi, 1984)
Please note: The graphic on this page was redacted due to copyright concerns.
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Narre

black

(Created by T. Ritter, 1998)

Name _ _ _ _ _ _ _ _ _ _ _ _ _
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Date--------------

CLOTHING
Part 1
!hat Idress! pants Ishoes i socks Ijacket i sweater Iskirt Ishirt It-shirt Icoat I belt!

This

IS

a

This

IS

a

This is a
This is a
This is a
This is a
This is a

Part 3

(Created by T. Ritter, 1998)
(Graphic: Mellgren & Walker, 1980)

Please note: The graphic on this page was redacted due to copyright concerns.
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START

~

ITHE

Pongan los pedazos en la
caja con la palabra "Start"
Uno por uno, escojan una
cartita. Mueva el pedazo
a la caja con la palabra de
este color. La primera
persona a la caja que
tiene la palabra "winner"
es el ganador.

COLOR GAME

I
RED

ORANGE

PURPLE
RED

WINNER

(Created by T. Ritter, 1998)

70

red

orange

yellow

green

blue

purple

black

brown
(Created byT. Ritter, 1998)
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(Created by T. Ritter. 1998)
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hat

t-shirt

dress

coat

pants

be It

shoes

red

socks

vellow

jacket

orange

sweater

green

ski rt

blue

shirt

purple
(Created by T. Ritter, 1998)

Name ______________
Date, ______________

~
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PRONOUNS
MEN

WOMEN

he

she
her

him
his

David
Carrie
Rosa
Fred
Alma
Michael
Joseph
Maria
Jim
Brian
Marilyn
Susana
Nichole
Teresa

hers

Michael has a blue sweater.
has a blue sweater.
Rosa has a yellow t-shirt.
has a yellow t-shirt.
he
Maggie has green socks.
_ _ _ has green socks.
Roberto has a purple jacket.
has a purple jacket.
she
Josefina has a white dress.
_ _ _ has a white dress.

Julio

(Created by T. Ritter, 1998)
(Graphic: Mellgren & Walker, 1980)

Please note: The graphic on this page was redacted due to copyright concerns.
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( Created by T. Ritter, 1998)
(Graphic: Mellgren & Walker, 1980)

Please note: The graphic on this page was redacted due to copyright concerns.

Name~~~~~~~~~~~~~~~~~~
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Date-----------------

fsam.l

This is

~

[ ; ] last name is Jones.

f8el

~

~

black
is wearing , white jacket.

shoes are

green.
black.

Part 2
This is

Fred.
Jenny.

~

is wearing a

rHerl
~

shoes are

dress.
shirt.
yellow
white

Part 3

(Created by T. Ritter, 1998)
(Graphic: Mellgren & Walker, 1980)

Please note: The graphic on this page was redacted due to copyright concerns.
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Name---------Date - - - - - - - - - PART

1

PART

2

o::J20
one

EBB

two

0

three

ffiB3

1.

6 shoe

2. 8 hats
3.

10 soc

4.

1 dres

5.

7 Shir

6.

3 be!

7.

2 sweate

8.

9 pant

9.

4 jacke

four
five
SIX

seven
eight

ten

otffi
00

8ffi30
CCfiD

10.

c

5 ski[

ooo

ffi
2. ~ - - - - - - - - - - - - ~

3. ~ - - - - - - - - - - - - ~
(Created by T. Ritter, 1998)

(Graphic: Mellgren & Walker, 1980)

Please note: The graphic on this page was redacted due to copyright concerns.
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(Created by T. Ritter, 1998)

79

o a t s e v e n o
n r v wx q q p d
e wa b r p c c x
k u x s h a t y 1
e t mo y y a w b
t r wb s c d k o
t e z u o v o g k
n k n a q mo J c
a s t t h r e e l
f r we p e 1 g h
g h V V h 1 r C j
b 1 l t O q b J k
f s g n f a ml s
find

y p q 1 p n c a h z

d o j 1 ma b k b s

r J r f d c n z
e n z q d n y t
s l e e r 1 b a
s ms f e n s e

y c

a t
s m
s u

f
f x c y s w1 v r o
d s t k t u r f wu
u o e n e e h x n

t h j h s t t l g r
y l k g f V U k b 0
U p Z S k C Z 1 q J
1 x h mo u t v p

these number words

1

2

3

4

6

7

8

9

5

(Created by T. Ritter, 1998)
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Name _ _ _ _ _ _ _ _ _ _
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Date------------

The Money Game

(Created by T. Ritter, 1998)
(Game board Graphic: Forte, 1989)
Please note: The graphic on this page was redacted due to copyright concerns.
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quarter

lose a turn

dime

half-dollar

penny

nickel

(Created by T. Ritter, 1998)
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MONEY
NAME
OF COIN:

CENTS:

penny

one cent

.01

nickel

five cents

.05

dime

ten cents

.10

i
quarter

twenty-five cents

I

--r~
b

$-

-:":.":'

1,7,

)
I

;j

.25

MATCHING

penny

twenty-five cents

.05

nickel

five cents

.10

dime

one cent

.25

quarter

ten cents

.01

(Created by T. Ritter, 1998)
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What time is it?
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2:00

3:00

4:00

two o'clock

three o'clock

four o'clock

(Created by T. Ritter. 1998)

Name _ _ __
Date _ _ __

1
10
20
30
40
50
60
70
80
90
100

84

fifty
eighty
ten
thirty
one
one hundred
seventy
ninety
forty
sixty
twenty
(Created by T. Ritter, 1998)
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Somebody Garza
000 Z St. SE 787-000
Quincy, WA 98848

0007

Date----------

~~~e~o : ; e - - - - - - - - - - - - - - - - - - - - - - l L . : $ : . . . 1 : : : : : = = = - l lI
- - - - - - - - - - - - - - - - - - - - - - - - - Dollars
For-----------THIS IS NOT A CHECKl 5687651654084984

Somebody Garza
000 Z St. SE 787-000
Quincy, WA 98848

19840549842135

0007

Date - - - - - - - - - - -

Pay to the
Order o f - - - - - - - - - - - - - - - - - - - - - -

1

- - - - - - - - - - - - - - - - - - - - - - - - - Dollars
For-----------THIS IS NOT A CHECKl 5687651654084984

Somebody Garza
000 Z St. SE 787-000
Quincy, WA 98848

19840549842135

0007

Date

Pay to the
Order of

1$1

11

Dollars

For-----------THIS IS NOT A CHECK1 5687651654084984

19840549842135

(Created by T. Ritter, 1998)

I

\D
\D
00

>-'

:,

nl

rl

;,:J

-·

'<
:-l

er'

0.

~

/1)

n'"1

13
33

43

12
22
32

42

1

L/. 5 b
I LJ- 15 )b
2 l-t 25 26
3 -1· 35 36
L~ Lj. · Lt5 L/-6
5 '-~ 55 56
6LI 65 66
7L/. 75 76

q 10
1q 20

55 59 60

13
2E5 2q 30
33 3q 40
Lt3 4q 50

,fS

67

68 6q . 70
77 7o 7q lO

57

27
37
L/-7

-7
17

73
8'1 ·52. 33 (SL~ 35 86 57 ~ sq CJO
91 q2 q3 q,_~ 95 CJb 97 qg qq 100

b3

52 53

23

3

2

62
71 ' 72

51
bl

I
II
21
31
L~I

8

z

ro ro

~

tJ

°'

00

·--"

Name _ _ _ _ _ _ _ _ _ _ _ _

87
~

Date - - - - - - - - - - - - -

(Adapted from Amery, 1997)

Please note: The graphic on this page was redacted due to copyright concerns.

Name _ _ _ _ _ _ _ _ _ _ _
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Date - - - - - - - - - - - - -

BREADS, CEREALS, RICE, & PAST A

Eat 6 to 11 servings every day
BREAD

WAFFLES

BAGELS

CEREAL

MUFFINS

RICE

PANCAKES

PASTA SPAGHETTI
NOODLES

Adapted from Jose!, 1994)
Please note: The graphic on this page was redacted due to copyright concerns.
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MEATS, POULTRY, FISH, DRY BEANS, & EGGS

Eat 2 to 3 servings every day
BEEF

PORK
hamburger

pork chops

steak

ham

roast beef

hot dogs

POULTRY

FISH

chicken

turkey

IAMB

DRY BEANS

EGGS
lamb chops

Adapted from Jose!, 1994)

Please note: The graphic on this page was redacted due to copyright concerns.
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DAIRY PRODUCTS

Eat 2 to 3 servings every day
MILK

YOGURT

CHEESE

Adapted from Jose!, 1994)
Please note: The graphic on this page was redacted due to copyright concerns.
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FRUITS

Eat 2 to 3 servings every day
APPLES

LEMONS

BANANAS

ORANGES

CANTALOUPE

PEACHES

CHERRIES

PEARS

GRAPES

WATERMELON

GRAPEFRUIT

PINEAPPLES

STRAWBERRIES
Adapted from Jose!, 1994)

Please note: The graphic on this page was redacted due to copyright concerns.

92

VEGETABLES
Eat 3 to 5 servings every day
BEANS

ONIONS

BROCCOLI

PEAS

CARROTS

PEPPERS

CELERY

POTATOES

CORN

RADISHES

CUCUMBERS

SPINACH

LETTUCE

TOi'V!ATOES
Adapted from Jose!, 1994)

Please note: The graphic on this page was redacted due to copyright concerns.

Appendix D: Home Co)11IIlunication

Clases de Ingles
Hola!
Soy la maestra del programa bilingue en la escuela
Mountain View y voy a ofrecer a los estudiantes de este
programa y sus familias la oportunidad a aprender ingles
por gratis. Las clases sera el jueves de cada seaman a las
7:00 de la noche por una hara. Durante el tiempo, los
padres pueden leer a sus hijos, usar computadoras, y
participar en lecciones de hablar ingles. Toda la familia esta
invitada, todos pueden aprender juntas.
Necesito saber si quieren participar en estas clases. Si
quieren asistirlas, por favor completar la parte debajo de
este papel y regresalo con su hijo. Informare a las familias
que regresen el papel cuando vamos a empezar.
Espero que muchas familias pueden participar en estas
clases.
Muchas Gracias
Srta. Terri Ritter
Maestra de! programa biling(ie

Si, queremos participar en estas clases
Por favor, indicar cuantas personas asistiran _____
Nombre del estudiante _______________
Nombre de los padres ______________
Por favor, regresa este papel antes del 17 de febrero
93
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Introduction Letter Translation
English Classes
Hello!
I am the Transitional Bilingual Teacher at Mountain View School
and I am offering to students and their families the opportunity to learn
English for free. The classes will be each Thursday at 7:00 p.m. for one
hour. At this time, parents can read with their children, use computers,
and participate in English lessons. The entire family is invited, everyone
can learn together.
I need to know if you want to participate in these classes. If you
want to attend, please complete the bottom part of this paper and send
it back to me with your child. I will inform families who return this
paper when classes will start. I hope that many families can participate
in these classes.
Thank You,
Miss Terri Ritter
Bilingual Program Teacher

Yes, we want to participate in these classes
Please indicate how many people will be attending
Student's name
Parent's name
Please return this paper before February 17.
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Estoy muy emocionada de tantas personas
interesadas en las clases de ingles que voy a
ensenar en Mountain View. iCasi 80 personas
van a participar! Esta nota es para informarles
que vamos a empezar el jueves que viene, el 19
de febrero, a las 7:00 de la noche. La clase
estara en el gimnasio de Mountain View. Por
favor entren por la puerta del lado del gimnasio.
Estara abierta. Por los 20 minutos primeros,
las familias pueden leer juntos. Tengo muchos
libros en ingles y espanol. Entonces cada
familia va a completar un papel a decirme de las
cosas que ustedes quieren aprender y el nivel de
ingles de los miembros de la familia. Con esta
informaci6n, puedo desarrollar las clases a las
necesidades y interes de todos. Antes de salir,
vamos a comer una merienda y conocernos.
Les vere el jueves

(

96
Informational Letter Translation

I am very excited about the number of people interested in English
classes that I am going to teach at Mountain View. Almost 80 people are
going to participate! This letter is to inform you that we are going to
begin classes this coming Thursday, February 19, at 7:00 p.m. The class
is going to be in the gymnasium at Mountain View. Please enter through
the side door, it will be open. For the first 20 minutes families can read
together. I have lots of English and Spanish books. Then, each families
will complete a survey to tell me the things you want to learn and the
level of English proficiency of each family member. With this
information I can develop the class to meet your needs and interests.
Before leaving, we will have a snack and get to know each other.

See You Thursday!

97

No se olvida11
clases de ingles
jueves, el 26 de febn
a las 7:00 de la noct
en el gimnasio de Mountain Vi

Nose olvidan
clases de ingles
jueves, el 26 de febn
a las 7:00 de la noct
en el gimnasio de Mountain Vi
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Clases de Ingles
jueves, el 26
de marzo
a las 7:00 de la noche
en el gimnasio
de Mountain View

Clases de Ingles
jueves, el 26
demarzo
a las 7:00 de la noche
en el gimnasio
de Mountain View
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Clases de Ingles
jueves, el 16 de abril
a las 7:00 - 8:00 de la noche
en el gimnasio
de la escuela Mountain View

Clases de Ingles
jueves, el 16 de abril
a las 7:00 - 8:00 de la noche
en el gimnasio
de la escuela Mountain View
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Clase 1le h1gles
jueves, el 23 de abril
a las 7:00 - 8:00 de la noch<:
en el girnnasio de Mountain Vie

Clase de htgles
jueves, el 23 de abril
a las 7:00 - 8:00 de la noch<:
en el gimnasio de Mountain Vie
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Clases de Ingles
ju eves
el 30 de ab,
a las 7:00-8:00
en el gimnas·
Mountain V, e1

Clases de lngl
ju eves
el 30 de ab,
a las 7:00-8:C

--------------
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Clases de Ingles
jueves, el 7 de mayo
a las 7:00 - 8:00
en la gimnasio
de Mountain View

•

Clases de Ingles
jueves, el 7 de mayo
a las 7:00 - 8:00
en la gimnasio
de Mountain View
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Clases de Ingles
La ultima clase de Ingles esta noche
a las 7:00 - 8:00
en el gimnasio de Mtn .View

Clases de Ingles
La ultima clase de ingles esta noche
a las 7:00 - 8:00
en el gimnasio de Mtn .View

Appendix E: Final Evaluation

Muchas gracias por su participaci6n en las clases de ingles
este afio. Me gust6 nuestro tiempo juntos a conocernos y
aprender.
Por favor, complete estas preguntas a ayudarme a saber si
nesecito cambiar la clase por el proximo afio.
Gracias,
Terri Ritter
1. [Cuales cosas le gustan de esta clase?

2. [Tienen algunas sugerencias a cambiar la clase por el afio
que viene?

106

107

3. lQuieren participar en las clases el afio que viene?

4. LCreen que los hijos aprendian cosas en las clase?

5. LLes gusto que podian traer a los hijos a las clases?
6. Pongan un circulo alrededor de su respuesta.
A. Aprendi muchas cosas nuevas en la clase.
B. Aprendi algunos cosas y practique cosas que ya sabia.
C. Esta clase me dio tiempo a practicar las cosas que ya sabia.

7. LPor cuantos afios han vivido en Los Estados Unidos?

8. lPor cuantos afios han vivido en Quincy?

9. LD6nde trabajan?

10. Otros comentarios:
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Final Evaluation
English Translation
Thank you for your participation in Family Literacy English classes this
year. I have enjoyed our time to get to know one another and learn.
Please complete these questions to help me in improving the class for the
coming year.
Thank You,

Terri Ritter
1. What things did you like about this class?

2. Do you have any suggestions for changing the class next year?
3. Do you want to participate in the class next year?
4. Do you think your children have benefited from attending this class?
5. Do you like being able to bring your children to class with you?
6. Put a circle around the applicable answer:
A. I learned many new things in this class
B. I learned some new things and practiced things I already knew.
C. This class gave me time to practice things I already know.
7. How many years have you lived in the United States?
8. How many years have you lived in Quincy?
9. Where do you work?
10. Other comments

Appendix F: Translated Evaluation Responses
QUESTION 1:
What things did you like about this class?
• I liked everything about the class because you are very patient with
us and the things you teach us are interesting and useful. Thank
you for all your time.
• I liked that you taught us to write in English, count, write numbers,
and I liked your style of teaching us.
• Everything you taught us: to say some words in English like how to
ask for clothes, count, and many other things.
• I liked everything that you taught us a lot. I already know a little
English, but I wanted to learn more.
• I liked everything that you taught us because for me everything you
taught has been useful. Thank you very much.
• First learning English and learning to write it and pronounce it.
QUESTION 2:
Do you have some suggestions to change the class next year?
• Everything seems O.K. I would only like for you to continue and that
the class lasts longer to better take advantage of it.
• I would prefer the same classes for next year so I can learn more.
• No changes. I want to learn a little of the same things that you
taught us this year and other things that you can teach us.
• I prefer the same so I can learn more.
• I don't have any suggestions. Everything was great.
• Everything you have taught us I have liked and my suggestion for
next year is to learn lots of new words.
QUESTION 3:
Do you want to participate in literacy program classes next
year?
•
•
•
•
•
•

Yes
Yes
Yes, I want to participate
Yes
Yes
Yes
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QUESTION 4:
Do you think your children learned things in this class?
•
•
•
•
•
•

Yes
Yes
Yes
Yes
Yes
Yes

QUESTION S:
Do you like bringing you children to class?
•
•
•
•
•
•

Yes
Yes
Yes
Yes
Yes
Yes

QUESTION 6:
Which of these statements best describes what you learned in
this class?
•
•
•
•
•
•

I learned some new things and practiced some things I already knew.
I learned a lot of new things in this class.
I learned a lot of new things in this class.
I learned a lot of new things in this class.
I learned a lot of new things in this class.
I learned some new thins and practiced some things I already knew.

QUESTION 7:
How long have you lived in the United States?
•
•
•
•
•
•

3 years
1 year
10 years
1 year
8 years
7 years
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QUESTION 8:
How many years have you lived in Quincy?
• 3 years
• 1 year
• 10 years
• 1 year
• 8 years
• 6 years
QUESTION 9
Where do you work?
•
•
•
•
•
•

Double Diamond Apple Packing
Stemilt Ranch
Junior Simplot
Stemilt Ranch
Stay at home
I'm a baby-sitter

QUESTION 10
Other Comments?
• I only want to tell you that we are all grateful for you teacher. I hope
the class continues next school year.
• Thank you very much teacher for all your time and patience.
• I want to say Thank You for donating your time to me and for your
patience. I hope that next year I can return to class.

Appendix G: Attendance Records
Student Name

2/19 2/26 3/5 3/12 3/26 4/16 4/23 4/30 5/7 5/21
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